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Introduction

Introduction

The Teaching Guides for Oxford Progressive English Books 6, 7, and, 8 are designed to
complement and extend the Students’ Books. To maximize their usefulness to teachers,
they are all set out in the same format. Teachers will find them an invaluable resource for
clear and effective instruction.

Salient features of the Teaching Guides:

e Sample lesson plans with worksheets

e Extension units

e Extension tasks based on the units in the Students’ Books

e Test papers for revision of each unit

e Answer keys to tasks in the Students’ Books

Sample lesson plans have been included to facilitate teachers in planning and
instruction, and suggest further ideas for effective and interactive teaching as well
as assessment. The lesson plans are based on worksheets that reinforce topics in the
textbook units. Keys to tasks in the worksheets are also provided for the teachers.

Teachers are welcome to adapt these lesson plans according to the lesson duration and
their timetables.

Extension Units: Each extension unit has the same title as the one in the Student’s
Book, and continues its topic theme. The extension texts represent a wonderfully rich
resource of varied writing which both students and teachers will enjoy. Each text is
introduced in a contextual paragraph giving essential background to the writer and the
content.

Well-known English nineteenth-century writers such as Charles Dickens, George Eliot,
and Charlotte Bronte, are represented. Classic children’s books such as Black Beauty,

Tom Brown’s Schooldays, and Kidnapped, along with H.G.Wells’ early science fiction, and
R.L.Stevenson’s mystery detective novel, Dr. Jekyll and Mr. Hyde are also included. All
these texts have been carefully edited and abridged to enable students of classes 6, 7, and
8 to enjoy them. Contemporary British adolescent fiction is also represented in some
dramatic and intriguing texts, along with memoir and autobiography, from a first-hand
record of the siege of Plevna in the nineteenth-century Russo-Turkish War, to Michael
Palin’s rail journey across the Sahara Desert in 2003.

There are folk tales from across the world, including Africa, Canada, and England. There
are also some thought-provoking media items such as one on smoking and the other on
food, including junk food: topics which are bound to produce strong opinions amongst

students!

Each extension text is followed by a glossary, comprehension questions, and a variety of
suggestions for further study.

Overall, these extension texts will be useful in many ways, including:

e as an accessible introduction to a variety of genres

e as reading aloud practice with the teacher

e as extra reading material for the whole class

e as dictation passages, using selected extracts

e as a resource for vocabulary-building

e as an extra comprehension resource

e as a springboard for imaginative writing

e as extended individual reading and vocabulary development for high-fliers.
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Introduction

Suggested extension tasks on the units in the Student’s Book complement the work
covered in the Student’s Book to consolidate and extend the students’ learning and
skills. In addition to writing exercises to reinforce the topics learned in the Student’s
Book, suggestions include ideas for Speaking and Listening exercises, and for composition
writing. Mini-texts and poems are used in this section for specific tasks, and for
comparison.

Test Papers: Each unit contains a Test Paper which is divided into:

a) questions on Reading, which test the comprehension of the unit’s texts in the
Student’s Book;

b) questions on Writing, which test the student’s learning of the points of grammar
and writing in the Student’s Book unit;

¢) questions on Vocabulary, which test the student’s knowledge of the meanings of
words. Students are asked to write definitions of given words, and use other given
words in their own sentences.

The ten Test Papers in each of the Teaching Guides can be used in various ways. They
may be:

e used to assess students’ assimilation of each unit

e used as revision at the end of one or more units

e used for half-term and term assessments

e given to students as exercises for self-guidance and self-testing

e repeated to retest particular skills

e used for whole class, group, or individual student assessment.

Answer keys to exercises in the textbooks

The final section in each unit provides answers to the exercises in the corresponding
unit of the textbook.

Finally, here are some simple tips for effective and interactive teaching.

e To develop reading proficiency, with fluency, accuracy, and correct pronunciation
and intonation, have students read aloud. Guide them where they hesitate. Explain
that change in pronunciation can change the meaning of the heard words. For
example, intimate as an adjective meaning ‘close’ has equal stress on all three
syllables, pronounced in-ti-met; the same word as a verb, meaning to inform, has
stress on the last syllable, pronounced in-ti-mate.

e Reinforce grammar skills, for example, the use of tenses in direct and reported
speech: pair activity in which one student gives a sample of direct speech and the
other converts it orally into reported speech; writing a text in specified tenses only;
correcting wrong structure, identifying the errors, etc.

e Students build vocabulary by using new words in their own work to show
understanding of the words’ range of meaning and application.

e Group activity for mind-mapping for ideas for composition writing: timed classroom
exercises will keep students alert and also encourage sharing of ideas along with time
management for tasks.

e Extend textbook topics/themes by using extra-textual resources for reference such
as visual stimuli, news reports, Internet links, relevant television programmes and
documentaries. These can form the basis of written work and project work.

e Further extending speaking and listening skills through discussion, debate,

dramatization of text, presentations, etc. will improve spoken language and
confidence in students.
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Unit

Where we live now

Sample lesson plan

Class/level: 6

Duration: 40-45 minutes (one period)

Topic: The -ing participle

Aim: To reinforce understanding of the categories and uses of the —ing
participle

Resources: Oxford Progressive English, Book 6; Worksheet 1

Quick revision: What is the —ing participle?

It is the part of the verb with the —ing ending such as flying, praying, spying
When is it used?

1) As part of the verb: He was breaking into the safe when the alarm went off.

2) As an adjective to qualify a noun: Her rising temperature worried her mother.
3) Asanoun: Reading is a great pleasure.

Now add three more examples of your own to 1), 2) and 3).

Worksheet for Unit 1
Read the opening of a story called The Dancing Bear by Michael Morpurgo.

The Dancing Bear

I was born in this mountain village longer ago than I like to remember. I was to have
been a shepherd like my grandfather and his grandfather before him, but when I was
three, an accident left me with a limp. Shepherding wasn’t ever going to be possible, so 1
became a teacher instead.

For nearly forty years now, I have been schoolmaster here. I live alone in a house by the
school, content with my own company and my music. To play my hunting horn high in
the mountains, and to hear its echo soaring with the eagles, is as close as I have been to
complete happiness.

Yet I suppose you could say that I became a sort of shepherd after all: I shepherd
children instead of sheep, that’s all. I teach them, and I'm a kind of caring uncle to
them even after they’ve left school. They think I'm a bit eccentric—I play my horn and
I talk to myself more than I should. Like all children, they can be a bit cruel from time
to time. They call me names when they think I'm not listening, but you have to put up
with that.

We are people whose lives are ruled by sheep, by the revolving seasons, and above all

by the towering mountains. It’s a peaceful place at any time of year. The winding road
from the valley ends in the village square. Beyond us are the mountains, and beyond the
mountains, the sky. Nothing really disturbed our life until some ten years ago, when a
small starving bear cub came down out of the mountains. Nothing was ever to be the
same again.

OXFORD . .
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Unit 1 Where We Live Now

1 a) List the ten —ing participles in this text. Don’t forget to read the title!
b) Identify each one as verb, adjective or noun.

¢) Why is the word nothing in the last line which ends in -ing not a participle? Give
three examples of nouns ending in —ing which are not nouns.

2 Use the participles given below as nouns.

i)  Start your sentences with the following participles: a) Quarrelling b) Whispering
¢) Pretending d) Succeeding e) Laughing f) Running
The first one has been done for you as an example: Quarrelling with your best friend
causes great pain.
ii) End your sentences with the following: a) replying b) working c¢) returning
d) cooking e) cycling f) cheating.
The first one has been done for you as an example: I was so angry that I left the room
without replying.
3 For each of the following nouns, write down three really interesting adjectival
participles (that is participles used as adjectives). Take your participles from as wide a
vocabulary as you possibly can!

The first one has been done for you as an example.
1) tiger 2) singer 3) burger 4) swimming pool 5) race 6) horse
Example: prowling, preying, leaping, tiger
4 a) Fill in the gaps in the following sentences with the —ing participle used as part of

the verb.
b) Identify the tense of the verb in each sentence.
1. The hundred-eyed monsterwas — in the shadows.
2. ‘Ithink that Irfanis __ lies,’ said Johnson.
3. I had to let go because theropewas _—__ me.
4. My motheris ___ and is too busy to take me out.
5. ‘Imranisjust _—_ to be ill; he’s not really ill at all!’

Sharing activity on Writing a Report (refer to page 18 of your textbook)

Divide the class into pairs.

Each student takes turns to ask the partner what sort of host family he or she would
a) like to stay with and b) not stay with if such a visit to UK were to be arranged.

The student jots down notes on the partner’s responses.
Give the students a structure for their report.
a) A title such as Report on thoughts about a host family

b) Heading for each paragraph, e.g. 1) About Leila 2) What Leila would like 3) What Leila
would not like, etc. Give suggestions for the sort of content for each paragraph

¢) Remind students to sign and date their reports.

d) Give some guidance on the formal language to use, e.g. contractions like ‘don’t’
should not be used; use connectives to make well-structured sentences.

The report should be written for homework.

. . OXFORD
Photocopiable material UNIVERSITY PRESS

3=




Unit 1

%,

Paragraph 1

Paragraph 2

Paragraph 3

Paragraph 4

Paragraph 5

Where We Live Now

Extension Text

The following text is part of Gulliver’s Travels by Jonathan Swift, retold in modern English by
James Riordan. Gulliver’s Travels, written by the satirist and poet, Jonathan Swift (1667-1745), was
published in 1726. It tells of the travels of Lemuel Gulliver in many fantastical lands, including
most famously, the countries of Lilliput and Brobdingnag. In Lilliput, where he was shipwrecked,
Gulliver is a giant in a land of tiny people, and in Brobdingnag, he is a tiny person in a land of
giants twelve times as big as himself.

The book is the most reprinted in the whole of the English language, and the story with its
fantastical elements has often been abridged and retold for children. The original, however, is
about 250 pages long, and is a highly sophisticated, witty and satirical attack on political and
intellectual arguments of the time.

My Return Home from Brobdingnag

In Brobdingnag, Gulliver is kept in a box with a ring on its roof so that he can be carried by
the gigantic Brobdingnagians. This extract relates Gulliver’s escape from Brobdingnag, and his
eventual return home, before he sets off again on yet more adventures.

I had always believed I would one day regain my freedom. But I could never have
guessed how it would come about. I have to admit I was treated with much kindness

by the King and Queen and the entire Court. Everything was done to make me feel at
home. But I did not fancy being a canary in a cage for people to stare at. I longed to be
among people with whom I could talk on even terms, to walk about the streets and fields
without fear of being trodden on like a frog or hedgehog. My freedom came sooner than
I expected and in the strangest way.

I had now been two years in this land. As my third year started, I went with
Glumdalclitch and the royal party to the south coast of the kingdom. As usual I was
carried in my wooden travel box with a ring on top for a page to hold. Once on the
beach, I told the page to leave me for a while as I intended to take a nap. No doubt he
scampered off to look for birds’ eggs. I shut myself up in my little house to keep out the
cold and climbed into my hammock; in no time at all I was fast asleep.

Suddenly I was awoken by a violent jolt. Someone was pulling the ring on top of my box.
I then felt the box being lifted high in the air and carried forward at great speed. The
tirst jolt had knocked me out of my hammock, and now I was being flung from side to
side. Several times I shouted at the top of my voice, but to no avail. Out of the windows

I could see nothing but clouds and sky, and I could hear noises overhead like wings
flapping. Then I realized what had happened: some eagle had got the ring in its beak. It
obviously intended to dash me upon the rocks, like a crab-shell. The eagle’s keen sense of
smell had evidently told it there was meat inside the house.

In a little while, the noise and fluttering of wings had increased, and my box was being
tossed up and down like a kite on a windy day. I also heard a few bangs and squeals,

as if birds were fighting. Then all at once I was falling straight down at such breakneck
speed that I lost my breath and my stomach was in my mouth. My fall ended in a
terrible splash, louder than the Niagara Falls. For a few moments I was in complete
darkness before my box bobbed up and I could see light from the tops of my windows.

I was in the sea! I guessed that the eagle had been attacked by two or three others and
had had to drop me into the ocean.

If I was in danger before, now I was in even greater trouble. At any moment I expected
my box to be dashed to pieces against some rocks or overturned by a rising wave. If just
one window broke, it would be the end for me. The water was already coming in from
little cracks, and I did my best to stop the leaks. Some four hours must have passed. And
then, to my alarm, I heard a grating noise along one side of my box, and I thought that I
was being pulled or towed along in the sea, for every now and then the box would give a
jolt, which made the waves rise near the tops of my windows, pitching me into darkness.
I had no idea what was happening.
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Unit 1 Where We Live Now

Paragraph 6 Mounting a chair and putting my mouth as near as I could to the air hole in the top
of my box, I called for help in a loud voice, and in all the languages I knew. I then tied
my handkerchief to a walking stick and thrust it through the hole, waving it in the air.
If any ship were near, the sailors might realize there was some unhappy soul shut up in
the box. After about an hour, one side of the box struck against something hard. Then
I plainly heard a noise on the roof, like that of a cable grating as it passed through the
ring. My box began to rise in the air. At that I began shouting until I was hoarse. In
return I heard a loud cry repeated three times: it gave me such joy as is impossible to
describe.

I now heard someone trampling overhead, and then came a voice calling loudly through
the airhole:

‘If there be anybody below, let him speak!’ It was an English voice.

Vocabulary
breakneck speed = dangerously fast no avail = in vain

cable = metal rope page = royal attendant
dash = throw soul = person
grating = rubbing roughly against an object thrust = pushed

hammock = a string bed slung between posts

L]} Reading for understanding

1. Why does Gulliver feel like ‘a canary in a cage’?
2. What happened to Gulliver on the beach?

3. ‘If I was in danger before, now I was in even greater trouble.” What does Gulliver
mean by this statement?

4. Describe how Gulliver was rescued from the sea.
5. Why was Gulliver so happy to hear a reply to his call?

@ Extension exercise for high-fliers

Below is an extract broken up into three sections from the original eighteenth century
text written by Jonathan Swift, which is retold in the text above in paragraphs 3 and 4.

The language is difficult, but high-fliers may enjoy comparing the two versions in one or
more of the sections.

Section 1 I felt the box raised very high in the air, and then borne forward with prodigious
speed. The first jolt had like to have shaken me out of my hammock, but afterwards
the motion was easy enough. I called out several times as loud as I could raise my
voice, but all to no purpose. I looked towards my windows, and could see nothing
but the clouds and sky.

Section 2 I heard a noise just over my head like the clapping of wings, and then began to
perceive the woeful condition I was in: that some eagle had got the ring of my box
in his beak, with an intent to let it fall on a rock like a tortoise in a shell, and then
pick out my body and devour it. The sagacity and smell of this bird enable him to
discover his quarry at a great distance, although better concealed than I could be
within a two-inch board.

Section 3 In a very little time I observed the noise and flutter of wings to increase very fast,
and my box was tossed up and down like a signpost in a windy day. I heard several
bangs or buffets, as I thought, given to the eagle (for such I am certain it must have
been that held the ring of my box in his beak) and then all on a sudden felt myself
falling perpendicularly down for above a minute, but with such incredible swiftness
that I almost lost my breath. My fall was stopped by a terrible squash that sounded
louder to my ears than the cataract of Niagara.

) . OXFORD
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Unit 1 Where We Live Now

@ Further writing tasks
Reading e-mails, pages 2—4
1. Design an information leaflet about where you live, or a place of your choice.

2. A student from England is coming to your school on a two-week exchange visit. Plan
a timetable from 9 a.m. - 8 p.m. for a day of interest in your area for the English
student. Write down in note form what you hope will be of interest for each of the
entertainments you choose.

Compound adjectives, pages 5-6

Dylan Thomas, a famous 20th-century Welsh poet, used a tremendous number of
compound adjectives in his poetry and prose and, as the samples from Under Milk Wood
show, he was extremely inventive. (Under Milk Wood: the actual text is inappropriate for
young readers, hence is not included.)

1) Can you interpret the following compound adjectives?
a) a God-built garden
b) a fish-slimy kitchen
c) bog-black tea
d) boat-bobbing river
e) double-locked rusty-shuttered shack
f) sea-dark street
g) out-of-bed-sleepy-head town hall bell
h) iceberg-white laundered nightgown
2) Make up some inventive compound adjectives of your own.

Autobiographical writing: Summers in Murree, page 7

What does summer mean to you? Write an autobiographical description of summertime
in your childhood. You might like to write a general description or remember a
particular incident from when you were much younger. Start your description in the
same way as Imran Khan started his:

When I was a child....

Poetry: Across the Indus, page 10

1) Write two descriptions: one of a city scene, and the other of a scene in the
countryside.

2) Use as many -ing participles as you can in your descriptions.

3) Check your spellings of the -ing participles, and underline them.

Choosing a Host Family, pages 14-15

This exercise is to reinforce the difference between informal and formal writing.

Irfan has gone to stay with his host family in England:

1) Write his e-mail home to his family after his first week in England.

2) Write his letter to his teacher at school in Pakistan after his first week in England.

House and Home, page 24

Further vocabulary and expressions using home and house: how many of the following do
the students know?

OXFORD
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Unit 1 Where We Live Now

Home:

a) home-baked = used for food cooked at home; used in advertising to suggest
wholesome food

b) home-made = made at home and not in a factory or professionally

C¢) homeland = native land

d) homesick = sick for home (not sick of home!); longing for home

e) homecoming = returning home; coming home again

f) homing pigeon = bird with a homing instinct which makes it return to its home, or
pigeon loft (Keeping pigeons, or pigeon fancying, is a popular hobby in UK and also
in eastern countries.)

g) homely = adjective to describe someone (usually a woman!) who is plain and
domesticated

House:
a) house arrest = being under house arrest is a form of political imprisonment when the
‘prisoner’ is forced to stay inside his or her house.

b) house-trained = a puppy or Kitten is house-trained when it learns to go outside to
relieve itself. (The modern man is humorously described as house-trained if he is good
at cooking and cleaning!)

¢) house-proud = describes someone who is pre-occupied with keeping the house
spotlessly clean

d) house-warming party = is a party held to celebrate moving into a new house

e) to set up house = to move into a house for the first time; it is usually used for a
couple starting life together

f) house-hunting = looking for a house to buy
g) housebreaker = a burglar who breaks into a house with the intention of stealing

Expressions:

a) To get on like a house on fire = to get on extremely well with someone.

b) A house of cards = literally, an arrangement of playing cards balanced to make
a ‘house’; metaphorically the expression is used to describe some precarious
arrangement, perhaps a business arrangement, which could fall apart at any moment.

¢) A home away from home = a place where one feels as comfortable and ‘at home’ as in
one’s own home.

Confusing pairs:

a) homework and b) housework
a) school or professional work carried out at home
b) domestic work such as cleaning
a) homeward-bound and b) house-bound
a) on the journey home
b) wunable to leave the house because of disability
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Unit 1

Where We Live Now

Test Paper on Unit 1
Reading for information from the texts:

Reading e-mails
1. What is another name for Mount Everest?

2. Which time of year is the most unpleasant for pedestrians in Moscow? Give your
reasons.

Summers in Murree

3. What happened when a snow leopard walked into someone’s house in Chitral?

Different places to live

4. Describe the layout of the city of Venice.
5. Why are street children in Brazil such a massive problem?

Writing:
6. Write down the compound adjective to describe:

a) a man with one leg; b) a war which has lasted fifteen years; ¢) a dress in a shade
of blue and green; d) a poetry book printed in Mandarin and English.

7. In two separate sentences use the -ing participle as a) an adjective and b) a noun.
8. Join these two sentences with a conjunction:
Asad wanted to go to the party. He was too shy to ask.
9. Insert a connective and a comma in the following gap.
You've broken my precious vase by your carelessness...... you did own up.
10. Use home and house in two separate sentences.
11. Describe an occasion when someone might say:
There is no place like home.

Vocabulary:

12. Use each of the following words in separate sentences:
a) camouflage b) disgorging c) festering d) sibling e) art treasures

Answer key to the tasks in Unit 1

Page 8: Vocabulary following Summers in Murree

eager = keen

deforestation = cutting down of trees
commotion = disturbance

crafty = cunning

condemned = said it was wrong

sedative = drug which causes sleepiness

Page 18: Filling in the gaps with connectives and conjunctions

1) Furthermore, OR In addition, ............... because
2) First of all, OR Firstly, OR To begin with,
3) Overall, OR All in all, .............. but
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Unit 1

Where We Live Now

4) Furthermore, OR In addition, ........... because
5) In conclusion, ............ and

Page 21: Vocabulary following Different places to live

Text 1 Text 2 Text 3

1) gondolas 1) obvious 1) material
2) congestion 2) social inequality 2) obliterated
3) stunning 3) scratch a living 3) scythes

4) treasure-trove 4) illiterate 4) ewes

5) art treasures 5) barest 5) prize

6) predicted 6) gigantic 6) bareback

Page 24: House and Home

1) house
2) home
3) home
4) house
5) house...home
6) house

Answer key to worksheet tasks
Task 1: a) and b): 1) dancing (adj) 2) shepherding (noun) 3) hunting (adj)
4) soaring (verb) 5) caring (adj) 6) listening (verb)
7) revolving (adj) 8) towering (adj) 9) winding (adj)
10) starving (adj)
¢) Because it is not formed from a verb, but merely a noun which is spelt with a final
—ing. Other examples of nouns are: spring (meaning a source of water); string; sting;
ring; thing;
Tasks 2 and 3: students’ choice

Task 4: Suggestions only — there are plenty of possible words for 1, 3, and 4!

1) Lurking; hiding; stalking... past tense
2) Telling present tense
3) Hurting; burning; scorching.......... past tense
4) Working; cooking; word-processing....  present tense
5) Pretending present tense
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Unit The Sea ,

Sample lesson plan

Class/level: 6

Duration: 40-45 minutes (one period)

Topic: Comparatives and superlatives

Aim: To reinforce understanding of how adjectives are expressed for degree
and used

Resources: Oxford Progressive English, Book 6; Worksheet 2

Worksheet for Unit 2

A. A comparative adjective is formed by adding —er to the adjective, for example:
great, greater; sweet, sweeter; wild, wilder. But note the change in spelling with
words ending in y, such as nasty, nastier; easy, easier; and some words ending in
consonants, such as big, bigger; fat, fatter.

A superlative adjective is formed by adding —est to the adjective, for example:
nasty, nastiest; sweet, sweetest; big, biggest; wild, wildest; fat, fattest.

This applies to monosyllabic adjectives, and many two-syllable adjectives but there
are exceptions, for example: good, better, best; bad, worse, worst; much, more, most.

Task 1: Give five examples of both the comparative and the superlative adjectives which
are formed by adding —er or —est to the adjective. Include examples which do
and do not change the spelling of the root adjective.

Write a sentence using each of your examples. Underline your comparative and
superlative adjectives and label each one.

Example: The mountains in Nepal are higher than those where I come from.
(comparative adjective)

B. Comparative and superlative adjectives in many two-syllable and almost all words of
three or more syllables are formed by using more and most before the adjective.

Example: The hand made carpet is more expensive than the one made by machine.
(comparative adjective)

The story is the most exciting I have ever read. (superlative adjective)

Task 2: Write 10 sentences of your own using five comparative and five superlative
adjectives which you have formed by adding more or most to the adjective.

Underline and identify your adjectives as in the examples above.

C. Forming superlative adjectives with best / worst /most and the —ed verb participle:
the underlined superlative adjectives in the following examples are formed by the
superlative best, worst or most followed by the —ed participle of the verb.

The best-behaved pupil will be rewarded with a star!
You are the worst-behaved child I have ever met!
This photograph was Grandmother’s most treasured possession.

Note that best and worst followed by the —ed participle form a hyphenated
superlative. This rule does not apply to most.

OXFORD . .
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The Sea

Task 3: Fill in the gaps in the following sentences using a best / worst /most
superlative followed by an —ed participle. You may be able to think of more
than one. Write down as many as you can.

Example: Hassan is my best- ....... brother.
Your sentence: Hassan is my best-loved brother.
1) My teacher said my homework was the worst ........ in the class.
2) The murderer was the most ...... man by the police.
3) Mr. Hardstone is our ......... teacher.
4) “My collection of rare books is the most ............... ,” said the old man.
5) My sister spends all her money on clothes and is the best ..... in the neighbourhood.
6) That was revolting! The worst ........ meal I've ever had!

Homework: Writing an advertisement

You have created something fantastic! It may be some technological invention even more
clever than an iPod or an iPhone, or you may have designed some amazing garment or
accessory. Use your imagination to think of something really special which people will
want to possess.

Before you start, make a list of all the comparative and superlative adjectives you can use
which will persuade your readers to buy your product. Now write your advertisement for
your creation!
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Unit 2

R

Paragraph 1

Paragraph 2

Paragraph 3

The Sea

Extension Text

The following text is from The Quest for Moby Dick, retold by Geraldine McCaughrean. Moby Dick,
written by Herman Melville (1819-91) and published in 1851, is considered to be one of the finest
American works of fiction; but although Melville was a highly regarded writer at the time of the
publication of Moby Dick, the novel was not well received and it was appreciated only after his
death.

The narrator is Ishmael, who is the only survivor of the tale he tells. Ishmael and Queequeg, a
harpooner from the South Sea Islands, sign up for the whaling ship, Pequod (Melville himself had
joined a whaling ship in his twenties). The crew is a mixture of race and creed, and the captain,
Ahab, is a man totally obsessed with wreaking revenge on the great white whale, Moby Dick,
which had torn off his leg on a previous whaling expedition. The writing is a mixture of real-life
whaling, philosophy and parable, and the story ends in disaster with the Pequod and its entire
crew, except for Ishmael, destroyed by the great white whale.

This extract describes a dramatic incident involving Pip, the fourteen-year-old black cabin boy.
Fedallah, the leader of Ahab’s crew, is also a fortune-teller.

The Quest for Moby Dick

‘There she blows! The White Whale!’

I thought at first, that I had dozed off to sleep and dreamed it. Then we heard Ahab’s
ivory leg clatter across the deck above, and he was bawling for us to turn to. I shook

Queequeg’s hammock to wake him—but he was already on deck, while the rest of us
collided on the ladder, and emerged on deck shivering in our shirts and bare legs.

Fedallah hung way out from the rigging, over the oil-black sea, his finger pointing.
There, on the moonlit horizon, a geyser of silver spray rose, fanned out, and drifted in
veiling spray. The palest of outlines became visible beneath the surface of the sea, where
the plume had spouted and there was no doubting it—a white whale, and within half a
mile.

Ahab was on his quarterdeck shouting commands. There was a gleam in his eyes.

‘Raise the sails! Up! Up! Steer for the spout. Lay on more canvas, I said! Put your backs
into it! Put on more sail!’

Again the whale spouted—a sight so beautiful that grown men gasped. Three times it
showed us its white cockade of water, as white feathers waved at cowards to taunt them.
The sight certainly taunted Ahab. ‘Make after him, why don’t you!” We bore down on
the spot as fast as sail and wind would carry us.

Then it was gone. By the time we crossed the spot where the white whale had spouted,
the water was no more remarkable a colour than any other stretch of night sea.

Later, Queequeg sat sharpening the barb of his harpoon, the tattoos on his face
scribbling out all expression. “Tonight,” he said. ‘He will come tonight.” So he did. And
the night after, too. At the very same hour on the second watch, Fedallah cried out from
his mast-top perch, and again the snowy fountain of glistening spray blew in shreds
across the moonlit sea.

‘He beckons me onwards,” murmured Ahab on his quarterdeck, but we all heard him.
‘Moby Dick beckons me onwards to the Last Battle. Well, lead on, brute! I'll grasp you
yet.

His hands reached out involuntarily in the direction of the whale-spout, and closed on
the empty air. He was like King Arthur reaching for silver Excalibur. If he could once
close his fist round that plume of spray, he would inherit such powers, such dominion...
Like it or not, I was a part of Ahab’s quest. So was every man aboard. We were his
company of knights within the tiny kingdom of the Pequod and he could send us out to
tight whatever dragons or monsters threatened his dominion.

Paragraph 4 One day, one of the oarsmen sprained his hand and could not row.
Pip shall go in his place,” decreed Bildad who, as a part-owner, did not want a penny’s
profit lost because of a boat short-handed.
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UNIVERSITY PRESS PhOtOCOpiable material




Unit 2 The Sea

So Pip was put into the boats. He was small for his age, and as he was lowered down

the ship’s side, he looked no more than a little boy, rigid with fright. He was born into
slavery, and put up no kind of protest or plea for pity. The knuckles of his black hands
showed white as he ripped the oar. The blade flailed. He missed the water and fell off his
bench. He dug too deep and dropped his oar. But Stubb, rather than heaping insults and
abuse on him, in his usual way, only told him to be a ‘good, brave boy,” and to do his
best.

Paragraph 5 The first outing, Pip did nothing wrong, and the smile crept back to his lips. But the
second time we gave chase to a whale, things did not go so smoothly. We were after a
Right whale—so called because it swims slowly and floats when it’s dead, which makes
it the ‘right whale to hunt’. Tashtego threw his harpoon, and it struck, good and sound,
behind the eye. The whale—as whales will—gave a twitch, and thrashed its tail against
the bottom of the boat; it happened to hit the boards directly under Pip’s seat. Thinking
the boat would be smashed to pieces, he leapt up in terror—clean over the side, taking
with him a length of the harpoon rope as it began to pay out. The whale bolted, the
line went taut. It coiled tight round Pip’s chest and neck, and his lips turned instantly
blue as he was towed along, sometimes above water, sometimes below, caught in a knot
somewhere between the running whale and the boat it was towing.

Paragraph 6 ‘Wretched boy!’ yelled Tashtego, drawing his knife. He glanced at Stubb, who hesitated
for a moment. He liked Pip. But there again, the whale was big. The profits from it would
be good. Boys are two-a-penny.

‘Cut!” ordered Starbuck, from the middle of the boat, and Tashtego cut through the
harpoon rope. The whale escaped. Pip was saved. But by God, we cursed him for losing
us the whale! Starbuck pulled the boy out of the water by his shirtfront and bellowed

in his face. ‘Do that again, boy, and I shall leave thee to drown, I promise thee! We’ve
had precious few whales this voyage, without having to give one up for the likes of thee!
We'll cut no more ropes for thee, dost comprehend me?’

I liked Starbuck the better for giving the order to cut. We were all fond of Pip. Yes, I
liked Starbuck the better for pitying him.

Paragraph 7 The next time it happened, Starbuck was not in the boat. A whale’s tail slapped the
bottom of the boat... and Pip jumped. This time, he did not foul the rope. But the whale
bolted, the rope grew taut, and the whale-boat started its headlong ride in the wake of
the running whale. Stubb had seen Pip jump. He remembered Starbuck’s words. He saw
Pip in the water, saw that he was not entangled in the rope, and he gave no order to cut
the rope. So the whale-boat sped away, leaving Pip in the sea, screaming after it, ‘Don’t
leave me! Please don’t leave me!’

Paragraph 8 It took three miles for the harpooned whale to tire. Meanwhile, Pip bobbed in the ocean,
adrift and forgotten, beneath a viciously hot sun, sobbing salt tears into the saltier sea.
Now Pip was not a stupid boy. He had imagination in plenty. He had seen the devouring
sharks, the myriad breeds of fish emptying from the stomach of a dead whale. He had
heard talk of Moby Dick. And all these creatures were living in the sea below him—
millions of mouths, tendrils, tentacles, and teeth; drowned sailors, wrecked ships, the
souls of little cook-boys and a million other undiscovered things, washing, washing,
washing to and fro.

Paragraph 9 It so happened that, eventually, the Pequod herself spotted Pip. Ahab saw the small
black head bobbing, and ordered ropes to be dropped down from the ship’s rail, to haul
him aboard. So Pip was saved from the ocean a second time. As he was pulled up, the
captain bent and offered him a hand. Little Pip, imagining himself dead, and ecstatic at
the touch of a human hand, the sight of a human face, believed he was meeting God in
person.

From that day onwards, Pip trailed about the ship after Ahab—would not be parted from

him—holding a corner of his jacket or even his hand. Ahab, far from kicking him away,
showed him an utterly uncharacteristic gentleness.

. . OXFORD
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Information

The sperm whale, like Moby Dick, is the largest toothed mammal which can be as long as 20
metres. In Melville’s time, the lucrative business of whaling was not controlled by any laws, and
whales were killed for their oil, meat and blubber. Work on the whaling ships was highly dangerous
and tough. Nowadays, there are strict laws on whaling in order to protect the species.

There are several words connected with the ship itself:

rigging; deck; quarter-deck; mast-top; canvas (the sails)
With the whale:

whale-spout; to spout

With the whaling:

harpoon = the long metal spear with a strong cord attached to it
harpooner = the man skilled in using the harpoon

barb = the backward-projecting point of the spear

Vocabulary
Ahab’s ivory leg = his artificial leg made of ivory, rather than the more usual wood

bawling = shouting

bellowed = shouted

brute = savage creature

chanced upon = came upon by chance

decreed = laid down the law

dominion = kingdom

entangled = tangled up in; caught up in the rope
geyser = the water fountain, or spout, spewed out by Moby Dick
Jarred = injured through sharp impact

to pay out = the stretching out of a coiled rope
tattoos = indelible coloured patterns on the skin
taut = stretched out at full tension

Explanations

White feathers (paragraph 3) = a white feather is a symbol of a coward and was given to
conscientious objectors (those who refused to go to war for ideological reasons), for example those
in World War I.

King Arthur and Excalibur (paragraph 4) = King Arthur was a semi-legendary King of the Britons
around whom has been woven a potent mythology. Excalibur was his sword which he threw into a
lake as he lay dying.

L)) Reading for understanding
The following questions may be discussed in class and then given for homework as a
written exercise.

How is the power and beauty of the whale conveyed?

How is Ahab’s obsession with the whale conveyed?

What happened to Pip and what were the consequences of his experiences?

Describe some of 